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Introduction

For the past 20 years, the School of Social Work was initially 1 of only 2 departments across
campus with a faculty Diversity Committee. This SDSU School of Social Work’s Diversity,
Equity, and Inclusion (DEI) Plan draws upon the past three decades of work by the School.
Aligning with San Diego State University and College of Health and Human Services’ newly
developed DEI plans, this report assesses the School of Social Work’s Student Success, Curricula
(implicit and explicit), and Planned Strategies and Interventions.

The Mission of the School of Social Work inculcates a philosophical base which emphasizes a
belief in human dignity; respect for the worth of the individual person and the essential equality
of all human beings; recognition of humans as changing, evolving beings; recognition of the
vulnerable and oppressed populations; and respect for human diversity. As part of this mission,
the programs of the School strive to prepare social work practitioners who will be able to provide
services to and empower the diverse population of the Southern California border region.

The University’s educational goals are firmly founded on the values of intellectual honesty,
appreciation for diversity, and mutual respect (SDSU Senate Policy File, July 2016). In addition
to its philosophical stance on diversity, the University promotes a policy of nondiscrimination on
the basis of race, religion, color, sex, age, handicap, marital status, sexual orientation, and
national origin. This policy incorporates by reference the requirements of the Federal statutes and
laws, regulations and executive directives of the State of California. The University maintains
and promotes, as well, policies and procedures on Affirmative Action/Equal Employment
Opportunities (SDSU Senate Policy File), Nondiscrimination Policy on the basis of age, genetic
information, marital status, medical condition, nationality, race or ethnicity (including color and



ancestry), religion (or religious creed), and veteran or military status in its programs and
activities, including admission and access (SDSU Graduate Bulletin 2017-2018). The School’s
goals also align with the 2020 College of Health and Human Services’ Diversity, Equity, and
Inclusion plan in hiring and retention of diverse faculty.

Assessment of Student Success

Q1. Who are your students (majors)?
(Q1) What are the demographics of students who graduate in your major?

Over the five academic year periods starting from 2015-16 to 2019-2020, all social work
(SWORK) and gerontology (GERO) graduates had substantially high percentages of
first-generation students, URM, Pell grant recipients, and women. For example, while
approximately 22-24% of SDSU undergraduate students who graduated from 2015-16 to
2019-2020 were first generation students, 41%-62% of social work students and 35%-64% of
gerontology students reported to be first generation, except for 2018-2019 Gerontology.  A
similar pattern was seen with URM, Pell Grant recipient, and female students. (Table 1.1)

Table 1.1. Demographics of Social Work and Gerontology Students who Graduated in
comparison with SDSU

SDSU Social Work
(N=100, 94, 118, 97, 105

each AY)

Gerontology
(N=23, 16, 11, 14, 8

each AY)

First
Gen

Non-
First
Gen

% First
Gen

First
Gen

Non-
First
Gen

% First
Gen

First
Gen

Non-
First
Gen

% First
Gen

2015-
16

1562 4998
23.8%

62 38
62.0%

8 15
34.8%

2016-
17

1604 5161
23.7%

58 36
61.7%

10 6
62.5%

2017-
18

1753 5777
23.3%

48 70
40.7%

7 4
63.6%

2018-
19

1728 5904
22.6%

50 50
50.0%

3 11
21.4%



2019-
20

1741 5940
22.7%

59 46
56.2%

3 5
37.5%

URM No-U
RM

%
URM

URM No-
UR
M

%
URM

URM No-
UR
M

%
URM

2015-
16

2228 4332
34.0%

59 41
59.0%

9 14
39.1%

2016-
17

2333 4432
34.5%

71 23
75.5%

10 6
62.5%

2017-
18

2586 4944
34.3%

64 54
54.2%

6 6
50.0%

2018-
19

2590 5042
33.9%

62 35
63.9%

7 7
50.0%

2019-
20

2594 5087
33.8%

54 54
50.0%

2 6
25.0%

Pell No
Pell

% Pell Pell No
Pell

% Pell Pell No
Pell

% Pell

2015-
16

2542 4018
38.8%

67 33
67.0%

9 14
39.1%

2016-
17

2644 4121
39.1%

70 24
74.5%

12 4
75.0%

2017-
18

2812 4718
37.3%

79 39
66.9%

4 7
36.4%

2018-
19

2763 4869
36.2%

73 24
75.3%

7 7
50.0%

2019-
20

2629 5052
34.2%

73 32
69.5%

5 3
62.5%



Women Men %
Women

Women Men %
Women

Women Men %
Women

2015-
16

3685 2875
56.2%

87 13
87.0%

19 4
82.6%

2016-
17

3830 2935
56.6%

84 10
89.4%

14 2
87.5%

2017-
18

4256 3274
56.5%

104 14
88.1%

9 2
81.8%

2018-
19

4271 3360
56.0%

82 15
84.5%

12 2
85.7%

2019-
20

4338 3342
56.5%

84 11
88.4%

8 0
100.0%

Below, Table 1.2 compares the academic characteristics of SWORK and GERO students who
graduated (2019-2020) with other SDSU students. The academic characteristics include average
terms to degree, average GPA at graduation, and average units earned at graduation (120).

First, in terms of "average terms to degree," SWORK and GERO first-time freshmen students
reported more terms to degree (9.3 and 11.4), in comparison with SDSU students overall (8.9).
However, social work and gerontology transfer students took shorter terms (4.6 and 5.0) on
average than SDSU transfer students overall (5.1).

Second, with regards to the "average GPA at graduation," social work first-time freshmen
students reported higher GPA at graduation (3.37) than SDSU students overall (3.22), but the
average GPA of gerontology first-time freshmen students (2.86) was lower than that of overall
SDSU students (3.22).  For transfer students, the same pattern was observed.

SWORK first-time freshmen students reported lower average units earned at graduation (133.1)
than overall SDSU students (138.8), but the average units earned at graduation by gerontology
first-time freshmen students (147.2) had approximately 9 units more than that of overall SDSU
students (138.8). For social work and gerontology transfer students, they took a lower number of
units earned at graduation (128.6 and 136.8) than overall SDSU transfer students (138.4).

Data Interpretation: An explanation for the time it takes to degree, our GERO and SWORK
majors are mapped out for students. Most courses are on a lock sequence meaning that most
major courses are only offered once per year. The major advisors create an academic map for the
students so they can stay on track. Otherwise, it can cause dramatic delays in graduation.



An explanation for the higher GPAs for SWORK students at graduation: The SWORK major is
very impacted, therefore, the GPA requirement for admissions is higher (2.7 GPA). The GERO
GPA requirement for admissions is 2.0 (the major is not impacted).

Table 1.2. Academic Characteristics of Social Work and Gerontology Students who
Graduated in comparison with SDSU

Avg Terms to Degree (2019-2020)

SDSU Social Work Gerontology

First-time
Freshmen

8.9 9.3 11.4

Transfer 5.1 4.6 5.0

Avg GPA at Graduation (2019-2020)

SDSU Social Work Gerontology

First-time
Freshmen

3.22 3.37 2.86

Transfer 3.23 3.38 3.02

Avg Units Earned at Graduation (120) (2019-2020)

SDSU Social Work Gerontology

Avg
at

Grad

Avg
SDSU
units

Av
Transfer

units

Avg
at

Grad

Avg
SDSU
units

Av
Transfer

units

Avg
at

Grad

Avg
SDSU
units

Av
Transfer

units

First-time
Freshmen

138.8 121.9 16.9 133.1 117.8 15.3 147.2 137.6 9.6

Transfer 138.4 63.5 74.9 128.6 59.7 68.9 136.8 65.7 71.1

Q2. Where do your majors come from?
(Q2a) Do students who graduate in your major also enter SDSU in your
major?



Based on the data on Fall 2010 – Fall 2014 (the most up-to-date available information) from the
Migration Dashboard, first-time freshman SWORK and GERO students did not migrate to other
majors after they entered SWORK and GERO majors. As presented in Table 2 below, the
number of students is relatively small, especially for GERO, in which the information is based
on a student size of 1 for Fall 2012 to Fall 2014.

Table 2a.1.: Entry and Graduation (Migration) in Social Work and Gerontology for
First-Time Freshman

Social Work
(First-Time Freshman Graduate to Date)

Gerontology
(First-Time Freshman Graduate to

Date)

Entry Graduation Difference Entry Graduation Difference

Fall 2014 8 8 0 1 1 0

Fall 2013 12 12 0 1 1 0

Fall 2012 5 5 0 1 1 0

Fall 2011 13 13 0 n/a n/a

Fall 2010 1 1 0 n/a n/a

Data Interpretation: If other students entered Social Work after they started in another major, it
could explain why it would take those populations more terms to than those who didn’t migrate
to another major.

(Q2b) Are there any differences in graduation rates between different
demographic groups? Are the gaps different for 4-, 5-, or 6-year rates?
(Graduation rates dashboard)

Table 2b.1. Graduation Rates for Social Work and Gerontology based on the 2014 cohort

2014 cohort
(Graduation

Rates)
(Freshman)

SDSU Social Work Gerontology

Gradu
ation
Rates
(%)

Total
Enrolled
in Entry
cohort

Gradua
ted

from
SDSU
within
6 years

Gradu
ation
Rates
(%)

Total
Enroll
ed in
Entry
cohort

Gradua
ted

from
SDSU
within
6 years

Gradua
tion

Rates
(%)

Total
Enroll
ed in
Entry
cohort

Graduate
d from
SDSU

within 6
years

(Freshman) 3,822 18 3

https://tableau.sdsu.edu/#/views/GraduationRates/GraduationRatesProgramAt-A-Glance?:iid=4


4,978 22 3

6-year 76.8 81.8 100.0

5-year 71.7 81.8 100.0

4-year 46.6 63.6 33.3

(Transfer) 2,929 2,517 69 61 10 8

4-year or
less

85.9 88.4 80.0

3-year or
less

78.6 82.6 80.0

2-year or
less

42.8 60.9 50.0

Table 2b-2. Graduation Rates for Social Work and Gerontology based on the 2014 cohort:
By Demographic characteristics

2014 cohort
(Graduation

Rates)

SDSU Social Work Gerontology

First
Gen

Non-
First
Gen

GAP First
Gen

Non-Fir
st Gen

GAP First
Gen

Non-First
Gen

GAP

(Freshman) 70.7 79.8
-9.1%

72.7 100.00 -27.3
%

100.0 100.0
0.0

(Transfer) 83.4 88.6
-5.2%

87.5 100.0 -12.5
%

80.0 100.0
-20.0%

UR
M

No-U
RM

GAP URM No-UR
M

GAP URM No-URM GAP

(Freshman) 73.0 78.4
-5.4%

66.7 100.0 -33.3
%

0.0 100.0
n/a

(Transfer) 84.5 86.8 -2.3% 94.4 81.8 +12.6
%

100.0 66.7 +33.3%



Pell No
Pell

GAP Pell No Pell GAP Pell No Pell GAP

(Freshman) 73.2 78.2
-5.0%

73.3 100.0 -26.7
%

100.0 100.0
0.0

(Transfer) 84.4 87.6 -3.3% 88.2 88.5 -0.2% 80.0 80.0 0.0

Social Work (Freshman)

a) URM and non-URM

For SWORK freshmen, the graduation rate (78.9%) for 5 years or less for URM was the highest
and higher than non-URM. The graduation rates of URM for both 4-year and 6-year were lower
than non-URM. Especially in Fall 2016, there was a substantial difference in  the graduation rate
(29.4% for URM vs. 76.0% for non-URM) for 4 years or less.

b) First Generation and non-First Generation

For SWORK freshman, the overall graduation rates for 4- and 5- year or less groups of
first-generation students were higher than non-first-generation students from Fall 2016 (55.6% vs
50% and Fall 2015 (80% vs 72%).  However, when comparing no college vs. bachelor’s degree
or higher, except for the 4-year graduation rate, the first-generation cohort showed lower rates of



graduation: 72.7% vs 100.0% for the 6-years or less or 80.0% vs. 84.6% for the 6-years or less
groups.

Data Interpretation: Often, first generation students have delayed graduations due to not
knowing how to navigate the university system in the first year or two. It takes them 2-3
semesters to feel comfortable enough to ask for assistance and guidance, and even to get to know
their advisors.

c) Pell Grant Recipient vs non- Pell Grant Recipient

Among SWORK freshmen who were Pell recipients, 72.3% graduated in 6 years or less while
100% of SWORK freshmen who were non-Pell recipients graduated within 6 years.



Data Interpretation: Many Pell-grant recipients are dealing with multiple life challenges such
as working full-time along with attending school full-time. This is one possible reason for
graduating later than the typical 4 years.

Social Work (Transfer Students)

a) URM and non-URM

Among SWORK transfer students, URM students graduated less often in 2- or 3- years or less
than non-URM transfer students and a bit less often in 4-years or less than non-URM students
(based on ASIR data).



b) First Generation and non-First Generation

Overall, first-generation SWORK transfer students graduated in 3- and 4- years or less more than
non-first-generation students.  In Fall 2018, first-generation students graduated less often in
2-years or less than non-first-generation students (78.9% vs 81.8%).



Data Interpretation: Often, transfer students deal with many challenges such as family
obligations and working full-time. This affects their ability to stay on track and graduate in two
years. In addition, having some SWORK courses on a lock sequence makes it challenging to get
back on track when ready. Sometimes students need to wait an entire year to retake a course.

c) Pell Grant Recipients vs non-Pell Grant Recipients

For SWORK transfer students, Pell grant recipients who graduated in 4- 3- and 2-years or less
(72.3%) did so consistently less than non-Pell grant recipients. From Fall 2012 to Fall 2016, both
Pell grant and non-Pell grant recipients showed some steady improvement in graduation rates in
4-, 5-, 6-years or less.

GERONTOLOGY (Freshman)

a) URM and non-URM

For GERO, a freshman cohort had limited information on URM student graduation rates; one
student in Fall 2013, graduating in 6 years or less, and the other student in Fall 2015 in 4 years or
less. The graduation rate was 100%, but based on very few students which does not permit
meaningful analyses.



b) First Generation and non-First Generation

For GERO freshman, again only limited information was available on the graduation rates of
first-generation students.



Based on the available data, first-generation GERO students reported higher graduation rates in
Fall 2013, Fall 2014, and Fall 2015, than their counterparts.  But the limited number of students
does not permit meaningful analyses.

c) Pell Grant Recipients vs non-Pell Grant Recipients

For GERO freshman showed only limited information available on the graduation rates of Pell
Grant Recipient students.  Figure above shows that Pell Grant Recipient GERO students reported
higher graduation rates in Fall 2013, Fall 2014, and Fall 2015 than their counterparts.  But the
limited number of students does not permit meaningful analyses.

GERONTOLOGY (Transfer)

a) URM and non-URM

Based on the below chart, GERO URM transfer students tended to have higher graduation rates
in 4- 3- and 2- years or less from Fall 2012 to Fall 2017, except for Fall 2013, than their
non-URM transfer student counterparts.



b) First Generation and non-First Generation

From 2012-2015, except Fall 2013, the graduation rates of the first-generation transfer students
in gerontology were either equal to or higher than their non-first-generation transfer students.



c) Pell Grant Recipient and non-Pell Grant Recipient

GERO major Pell grant recipients tended to graduate equally or less than non-Pell grant
recipients in 2-, 3-, and 4- years or less, except for Fall 2017, where a higher percentage
graduated in 2 years or less than non-Pell Grant recipients.

(Q2c) What are the demographics of students who enter your major?
(Enrollment dashboard)

Table 2C.1 below presents demographics of students who entered Social Work and Gerontology
for Fall 2020 in comparison with the overall SDSU students, including numbers and percents
overall.

● The percentages of freshman and transfer social work (43.6% and 53.2%) and transfer
gerontology students (54.5%) with first-generation status were substantially higher than
the overall SDSU students (16.6% and 33.1%).

● A much higher percentage of social work and gerontology students reported to be
women, ranging from 72.7% (transfer gerontology students) to 92.3% (freshman social
work students).

● For ethnic background, approximately half of freshman and transfer social work students
were Hispanic/Latino (46.2% and 52.3%), which was higher than SDSU students overall

https://tableau.sdsu.edu/#/views/Enrollment-NewStudents/NewEnrollmentProgram-At-A-Glance?:iid=4


(29.1% and 40.7%, respectively).  Also, there were higher proportions of African
American social work transfer students (6.4%) than for the overall SDSU students
(3.7%).  For Gerontology students, there was more representation of Hispanic/Latinx
students (54.5%), which was higher than both social work and overall SDSU transfer
students.  In addition, the percentage of African American freshman gerontology students
(14.3%) was significantly higher than both social work and overall SDSU freshman
students (5.3% and 2.6%).

Table 2C.1. Demographics of Students Who Entered Social Work and Gerontology for Fall
2020

Fall 2020
cohort

SDSU
(%)

Social Work
(%)

Gerontology
(%)

First Gen Non-First
Gen %

Diff.

First
Gen

Non-First
Gen %

Diff.

First
Gen

Non-First
Gen

%
Diff

.

(Freshman) 16.9 83.1 -66.
2

43.6 56.4 -12.
8

14.3 85.7 -71.
4

(Transfer) 33.1 66.9 -33.
8

53.2 46.8 6.4 54.5 45.5 9.0

 

URM
(n)

No-URM
(n) %

Diff.

URM
(n)

Non-UR
M
(n)

%
Diff.

URM
(n)

Non-URM
(n)

%
Diff

.

(Freshman) 1,668 3,130 34.8
%

19 20 48.7
%

3 4 42.9
%

(Transfer) 1,865 2,308 44.7
%

65 44 59.6
%

6 5 54.5
%

 

Pell No Pell %
Diff.

Pell No Pell %
Diff.

Pell No Pell %
Diff

.

(Freshman) 24.9 75.1 -50.
2

35.9 64.1 -28.
2

28.6 71.4 -42.
8



(Transfer) 47.8 52.2 -4.4 74.3 23.7 50.6 63.6 36.4 27.2

Women Nonbinar
y

Men Women Nonbinary Men Women Nonbinary Men

(Freshman) 59.5 0.1 40.4 92.3 0.0 7.7 85.7 0.0 14.3

(Transfer) 54.4 0.2 45.4 83.5 0.0 16.5 72.7 0.0 27.3

Hisp.,
Latino

White Afri
can

Ame
rican

Hisp.,
Latino

White Afri
can
Am
eric
an

Hisp.,
Latino

White Afri
can
Am
eric
an

(Freshman) 29.1 38.2 5.3 46.2 30.8 2.6 28.6 57.1 14.3

(Transfer) 40.7 29.3 3.7 52.3 21.1 6.4 54.5 27.3 0.0

Table 2C.2 below shows trends in academic characteristics (GPA) of students who entered Social
Work and Gerontology students from Fall 2016 to Fall 2020. The number of students admitted in
these programs and overall are depicted.

For the Freshman cohort, over the five-year period, average GPAs of overall SDSU students
reported to be stable, around 3.7-3.8.

● For SWORK freshmen students, GPA ranged from 3.6 to 3.8.
● For GERO students, average GPA ranged from 3.5 to 4.0.
● For the Fall 2020 cohort, the average GPAs of social work and gerontology freshman

students were consistent with the entire SDSU student group.

For Transfer students, over the five-year period, average GPAs of overall SDSU students have
remained the same, at 3.3.

● For social work transfer students, average GPAs ranged from 3.2 to 3.3.
● For gerontology students, GPA ranged from 3.0 to 3.2 (from Fall 2016 to Fall 2018).
● During the Fall 2020 semester, average GPAs of social work transfer students was

consistent with the entire SDSU transfer student group at 3.3.



Table 2C.2. Trends in Academic Characteristics of Students who entered Social Work and
Gerontology students: Fall 2016 - Fall 2020

Enrollment
SDSU Social Work Gerontology

New
Student

Enrollment

Avg GPA New
Student

Enrollment

Avg GPA New
Student

Enrollment

Avg GPA

(Freshman)

Fall 2016 5,011 3.7 33 3.6 1 3.6

Fall 2017 5,301 3.7 36 3.7 6 3.7

Fall 2018 5,680 3.7 36 3.7 3 4.0

Fall 2019 5,210 3.8 38 3.9 3 3.5

Fall 2020 4,798 3.8 39 3.8 7 3.8

(Transfer)

Fall 2016 3,455 3.3 78 3.2 6 3.2

Fall 2017 3,090 3.3 61 3.4 10 3.0

Fall 2018 3,167 3.3 60 3.5 2 3.1

Fall 2019 3,823 3.3 80 3.3 7 -

Fall 2020 4,173 3.3 109 3.3 11 -

The demographic trend of SOCWORK freshmen and transfer students with URM status is
shown below in Table 2C.3.  For the freshman cohort, while there was a marked difference in
Fall 2017, showing two-thirds of new students as non-URM (61.8% vs 38.2%), overall there was
a trend of admitting more URM than non-URM SOCWORK students for both freshmen and
transfer student groups across the other years.  Especially, for SOCWORK transfer students,
more URM students were admitted than non-URM students, except for Fall 2019 having an
equal proportion of URM and non-URM transfer students.



Table 2C.3. Demographic Trends of Students Who Entered Social Work and Gerontology:
Fall 2016 – Fall 2020

URM (Social Work)
Freshmen Transfer

Freshmen SOCWORK students receiving Pell grants (below) decreased from 51.5% to 35.9%
over a five-year period.  In contrast, in Fall 2020, about 64.1% of social work freshman students
did not have Pell-Grants. Among SOCWORK transfer students, the proportion receiving
Pell-Grants remained consistently higher than non-Pell grant recipients. For example, 74% to
84% of SOCWORK transfer students reportedly received Pell-Grants.

Pell Recipient (Social Work)
Freshmen Transfer



SOCWORK first-generation student freshmen proportions (below) ranged from 27.3% (Fall
2016) to 43.6% (Fall 2020) over a five-year period. In Fall 2017, nearly three-quarters of
SOCWORK transfer students were first-generation students, and in Fall 2020, more than half
were first-generation students. Though there were slight variations over the five-year period,
their proportions have remained high, ranging from 86.1 to 97.7% for the freshman cohort and
82.5% to 92.3% for the transfer cohort.

First Generation Status (Social Work)
Freshmen Transfer

Finally, as shown in the figure below, the vast majority of SOCWORK freshmen and transfer
students were women.  Though there have been slight variations over the five-year period, their
proportions have remained high, upward around 86.1 to 97.7% for freshmen and 82.5% to 92.3%
for transfer students.

Gender (Social Work)
Freshmen Transfer



NOTE ON GERONTOLOGY STUDENTS (NEW ENROLLMENTS FOR FRESHMEN
AND TRANSFER STUDENTS): As presented in Table 2C.2, the number of new gerontology
students enrolled during the five-year period (Fall 2016 to Fall 2020) is very low (n=).
Considering the small size of each cohort where sometimes the number of new enrolled students
was 1, 2, and 3, a proper analysis cannot be fully performed. Therefore, the figures below are
included for informational purposes only.

URM (Gerontology)
Freshman Transfer

Pell Recipient (Gerontology)
Freshman Transfer



First Generation Status (Gerontology)
Freshman Transfer

Gender (Gerontology)
Freshman Transfer



Q3. How do students perform in courses? (Course Outcomes dashboard)
a) SOCIAL WORK

In the Table below, the required undergraduate SW 391 course (Methods of Social Work
Research/Applied Social Research) had higher DFW and repeatable grades compared to other
courses. However, the DFW for URM were lower than non-URM for that course, but higher
among Pell vs. no-Pell grant recipients. Overall, Sophomores and especially Sophomore URM
and Pell grant recipients had higher repeatable grades and DFW compared to Freshman and
Juniors.

DFW Rates for Required Courses in Social Work
Perio

d
Grou
p and
Subgr
oups

Avg.
GPA

DFW
Rates
(%)

DFW
rates
(%)
by

major
status

DFW Rates (%) by
Undergraduate SW Courses

DFW Rates (%)
by Student Levels

SW
xxx

SW
xxx

SW
xxx

SW
xxx

SW
xxx

Fresh
-men

Sop
ho-
mor

e

Junior

Fall
2020

ALL 3.21 6.8 6.2 16.5 6.1 4.9 4.0 2.9 6.7 30.0 6.2

URM 3.25 5.7 4.0 10.1 5.3 5.0 4.8 3.3 5.6 50.0 4.3
Non-
URM

3.15 8.3 9.3 25.1 7.3 4.8 3.0 2.3 7.7 - 8.8

Wome
n

3.19 7.1 6.6 16.9 5.8 4.9 5.3 3.4 3.3 33.3 6.7

Men 3.32 5.1 3.8 14.3 0.0 - - 0.0 33.3 - 3.6

Pell 3.13 8.0 7.5 18.5 6.6 5.4 3.9 0.0 - 30.0 7.7
No
Pell

3.40 3.6 2.4 10.0 10.
0

- - - 11.1 - 2.1

DFW Rates (%) Trends in Social Work
Fall
2016

Spring
2017

Fall
2017

Spring
2018

Fall
2018

Spring
2019

Fall
2019

(Spring
2020)

(Fall
2020)

ALL
(Avg. 4.5%)

2.6 - 5.3 - 2.0 0.0 4.3 11.1 6.8

URM 4.6 - 4.6 - 2.0 0.0 3.6 16.7 5.7
Non-URM 0.0 - 6.2 - 1.9 0.0 5.2 0.0 8.3

Women 2.8 - 4.8 - 2.3 0.0 4.4 11.1 7.1
Men 0.0 - 8.8 - 0.0 - 3.8 - 5.1

https://tableau.sdsu.edu/#/views/CourseOutcomes/CourseOutcomesProgramAt-A-Glance?:iid=5


Pell 3.4 - 6.7 - 2.7 0.0 4.2 16.7 8.0
No Pell 0.0 - 0.0 - 0.0 4.7 0.0 3.6

Repeatable Grade Rates (%) for Required Courses in Social Work
Perio

d
Group

and
Subgro

ups

Avg.
GPA

Repea
table

Grade
Rates
(%)

Repeat
able

Grade
rates

(%) by
major
status

Repeatable Grade Rates (%) by
Undergraduate SW Courses

Repeatable Grade
Rates (%)

by Student Levels

SW
xxx

SW
xxx

SW
xxx

SW
xxx

SW
xxx

Fresh
-men

Sop
ho-
mor

e

Juni
or

Fall
2020

ALL 3.21 9.0 8.9 22.4 6.1 8.8 4.0 2.9 6.7 30.0 8.8

URM 3.25 8.7 7.0 18.4 5.3 10.
0

4.8 3.3 5.9 50.0 7.7

Non-U
RM

3.15 9.5 10.7 27.8 7.1 7.1 3.0 2.3 7.7 - 10.2

Women 3.19 9.4 9.4 23.9 3.4 9.3 4.5 3.2 3.7 33.3 9.4
Men 3.32 6.8 5.8 14.3 - 6.3 - 0.0 33.3 - 5.5

Pell 3.13 10.8 10.6 26.2 0.0 10.
5

5.4 3.9 - 30.0 10.8

No Pell 3.40 4.5 3.6 10.0 10.
0

3.8 0.0 0.0 11.1 - 3.2

Repeatable Grade Rates (%) Trends in Social Work
Fall
2016

Spring
2017

Fall
2017

Spring
2018

Fall
2018

Spring
2019

Fall
2019

(Spring
2020)

(Fall
2020)

ALL
(Avg.
8.0%)

5.2 - 7.8 - 3.9 20.0 5.3 11.1 9.0

URM 8.6 - 8.4 - 5.4 25.0 3.6 16.7 8.7
Non-UR
M

0.8 - 7.1 - 1.9 0.0 7.1 0.0 9.5

Women 5.5 - 7.6 - 4.5 20.0 5.5 11.1 9.4
Men 0.0 - 8.8 - 0.0 3.8 6.8

Pell 5.6 - 9.2 - 5.4 20.0 5.0 16.7 10.8
No Pell 4.2 - 2.0 - 0.0 5.9 0.0 4.5



b) GERONTOLOGY (UPDATED ON APRIL 3, 2021)

As presented in Table 2C.2 above, the number of new gerontology students enrolled during the
five-year period (Fall 2016 to Fall 2020) has been very low. Nevertheless, the Fall 2020
percentage of repeatable grades were higher for URM (14.3% compared to 0 in other years and
compared to non-URM). However, URM repeatable grades were 0 compared to non-URM in the
other years (2017-2018). Repeatable grades among URM Juniors were higher than Freshmen and
Sophomore.

DFW Rates for Required Courses in Gerontology

Perio
d

Group and
Subgroups

Avg.
GP
A

DFW
Rate

s

DFW
rates
(%)
by

major
status

DFW Rates (%)
by Student Levels

GEROxx
x

Fresh-
men

Sopho
-

more

Junior

Fall
2020

ALL 3.18 7.7 11.1 11.1 12.5

URM 2.52 14.3 20.0 20.0 25.0

Non-URM 3.83 0.0 0.0 0.0 -

Women 3.11 14.3 14.3 14.3 16.7

Men 3.50 0.0 0.0 0.0 -

-

Pell 3.13 0.0 0.0 0.0 -

No Pell 3.22 33.3 33.3 33.3 33.1

DFW Rates (%) Trends in Gerontology

Fall
2016

Spring
2017

Fall
2017

Spring
2018

Fall
2018

Spring
2019

Fall
2019

(Spring
2020)

(Fall
2020)

ALL 0.0 - 11.1 - 33.3 - 0.0 - 7.7

URM 0.0 - 0.0 - 0.0 - 0.0 - 14.3



Non-U
RM

0.0 - 25.0 - 33.0 - - - 0.0

Women 0.0 - 14.3 - 33.3 - 0.0 - 9.1

Men 0.0 - 0.0 - 0.0 - 0.0 - 0.0

Pell 0.0 - 25.0 - 0.0 - 0.0 - 0.0

No Pell 0.0 - 0.0 - 100.0 - 0.0 - 16.7

Repeatable Grade Rates (%) for Required Courses in Gerontology

Perio
d

Group
and

Subgroup
s

Avg.
GP
A

Repeatabl
e Grade

Rates

Repeatabl
e Grade

rates (%)
by major

status

Repeatable Grade Rates (%)
by Student Levels

GEROxx
x

Fresh
-men

Sopho
-

more

Junio
r

Fall
2020

ALL 3.18 11.1 11.1 11.1 12.5

URM 2.52 14.3 20.0 20.0 25.0

Non-URM 3.83 0.0 0.0 0.0 -

Women 3.11 9.1 14.3 14.3 16.7

Men 3.50 0.0 0.0 0.0 -

Pell 3.13 0.0 0.0 0.0 -

No Pell 3.22 0.0 33.3 33.3 33.3



Repeatable Grade Rates (%) Trends in Gerontology

Fall
2016

Spring
2017

Fall
2017

Spring
2018

Fall
2018

Spring
2019

Fall
2019

Spring
2020

Fall
2020

ALL 0.0 - 11.1 - 33.3 - 0.0 - 7.7

URM 0.0 - 0.0 - 0.0 - 0.0 - 14.3

Non-U
RM

0.0 - 25.0 - 33.0 - 0.0 0.0 0.0

Women 0.0 - 14.3 - 33.3 - 0.0 - 9.1

Men 0.0 - 0.0 - 0.0 - 0.0 - 0.0

Pell 0.0 - 25.0 - 0.0 - 0.0 - 0.0

No Pell 0.0 - 0.0 - 100.0 - 0.0 - 16.7

Data Interpretation and Conclusions: The Spring and Fall 2020 represented a shift to online
learning during an unprecedented COVID-19 pandemic. We think the increased DFW and
repeatable grade rates were especially pronounced for the URM students due to the
disproportional impact of the pandemic on their communities during that time frame. As noted,
for previous years, the URM often outperformed the non-URM. The Pell grant recipients more
consistently had higher DFW and repeatable grades, however. These have implications for
further thoughts about how to intervene.

Planned Curriculum Changes

The SDSU School of Social Work continuously makes efforts to provide a supportive and
inclusive learning environment that models affirmation and respect for diversity and difference.
As mentioned, for the past 20 years, the School of Social Work was initially 1 of only 2
departments across campus with a faculty Diversity Committee (see Diversity Accomplishment
summary, Appendix I).

The School’s BASW and MSW curriculum integrates content on social and economic justice,
diversity, and populations at risk into all the courses offered in the program, such as Policy,
Human Behavior and the Social Environment (HBSE), Social Work Practice, Research and Field
Education courses. The curriculum of the BASW and MSW program is designed to prepare



social work practitioners with cultural sensitivity to work with the diverse populations in the
Southern California region. Students are encouraged to practice cultural humility in all of their
interactions with peers, faculty, and clients.

The School’s commitment, affirmation, and respective for diversity and difference is supported
and amplified with San Diego State University’s (SDSU) overall mission and effort toward
diversity and difference. As SDSU believes that it grows and thrives in direct proportion to
its attention to basic values, individual freedom, and human ideals in a diverse and multicultural
setting, the commitment to diversity enriches the institution and provides an atmosphere that
values all human potential. Diversity is an essential value to the University because it encourages
learning and dialogue among people with different backgrounds, abilities, and perspectives. It is
the goal of the University to cultivate a campus climate that promotes the ideals of human
dignity, civility, and mutual appreciation for the uniqueness of each member of our community.

Explicit Curricula

Review of existing coursework and curricula. The Curriculum committee of the School has
the responsibility for the ongoing monitoring of courses and specific content requirements. The
Committee conducts periodic reviews of course syllabi to determine if specific diversity content
is included. If there are any issues, the Co-Chairs of the Curriculum Committee mandate that
sequence task groups address the best way to incorporate the needed content. At Faculty
Retreats, time is devoted to the topic of integration of diversity content into course syllabi. At
such times, task groups are given the opportunity to review each course in the subject area(s) to
identify textbook, reading exercises and assignments that better impart the knowledge and skill
needed in working with diverse and oppressed groups. Faculty frequently invite guest speakers to
their classes on topics regarding diversity, such as “Motivational Interviewing with Latino
Clients” and “Cultural Responsiveness.”

An excel table of the most recent review of all School of Social Work syllabi (most from 2019)
for DEI content (Appendix II), includes Bachelor’s, Master’s, and PhD level courses, the
Gerontology specialization, and at the Imperial Valley Campus. Specifically, the table highlights
content areas that advance racial and social justice, anti-racism, and cultural diversity in the
course objectives, readings, and/or assignments. Some exemplary infusion of DEI content into
the curricula includes:

1) The excel table shows that every course in the Bachelor’s and Master’s degrees in Social
Work addressed the National “Educational Policy and Accreditation Standards (EPAS)
#2– Engage Diversity and Difference in Practice” in its learning goals. The table
indicates where it was addressed in the course (e.g., assignments).  (The PhD and
Gerontology specialty syllabi do not include EPAS, but the syllabi in both tracks showed
content that embraced DEI readings and examples).

2) In addition to being infused into all courses, specific courses across BA, MSW, and PhD
programs address DEI issues specifically in titles such as “Immigration and Social
Work,” “International Social Work and Social Welfare,” “Cultural Pluralism, ” “Policy



Seminar on US-Mexico Border Health with Emphasis on Substance Use,” “Global
Approaches to Substance Use Prevention and Treatment Research,” and “Diversity and
Aging.”  (Note: we also have an Imperial Valley campus satellite MSW program).

Curriculum changes made. To further advance racial and social justice, anti-racism, and
cultural diversity across the curriculum, we have adopted within the past 3-5 years a focus on
cultural humility, historical community trauma, and anti-racism textbooks, readings, research,
and implicit curricula. For example, we included:

1) In response to a 2016-2017 student survey and subsequently, 3 focus groups held with
students (Fall 2017) on diversity issues, we added a required textbook on Cultural
Humility to all direct practice course students in the Master’s program. We changed the
most common use of the term Cultural Competence to Cultural Humility and Cultural
Responsiveness.

2) The infusion of historical community trauma in macro MSW graduate courses (Dr.
Lianne Urada’s research focus). The Curriculum Committee approved the special topics
elective course on Decolonizing Social Work, Indigenous California tribes, to be offered
in the next academic year for both BASW and MSW by Field Faculty Tamara Strohauer
who annually presents on Indigenous communities’ experience of historical community
trauma to all social work students. The Indigenous Social Work Alliance student
organization has actively organized conferences, workshops, and other programs for the
entire campus over the past several years. Dr. Fuentes and Director Min institutionalized
these topics to be presented annually at our MSW orientation and townhall meetings.

3) Diversity issues are addressed during MSW Student Orientations. Faculty created a
diversity video for incoming MSW students prior to their fall orientation. Students in
break out groups discussed vignettes centered around working with people from diverse
backgrounds. The College of Health and Human Services expressed interest in using the
video college-wide.

4) We added a Black Lives Matter Memoir textbook to the Organizations and Foundation
course in 2021 for all foundation year MSW students to read, based on recommendations
from students in the Anti-racism book club in 2021.*

Curriculum changes proposed. With a new faculty hire in 2020-2021, we began to infuse
critical race theory into our curricula this year. Our plan is to boost attention on anti-racism,
cultural diversity, and social justice by embracing critical theory across the curricula in the
next 5 years. We held a series of  workshops on critical race theory in the Fall 2020 (led by Dr.
Lauren Willner) and anti-racist book clubs (led by Dr. Annie Keeney).

Notably, we embraced the opportunity to recruit and hire BIE faculty candidates this year with
abilities to address racial disproportionality and other issues in child welfare and mental health
practice and policy.



Faculty within the School are engaged in research activities which focus on diverse populations.
They are encouraged and supported to continue their scientific and research work aimed at
addressing inequities and inequalities among all of the groups of individuals, thereby promoting
diversity with their teaching with students. Drs. Maria Luisa Zuniga and Eileen Pitpitan received
NIH (NIDA) funding to launch this year a new R25 training program "Addiction Scientists
Strengthened through Education and Training (ASSET)” designed to reduce disparities in
substance use science and academia, and to support Black and/or Latinx junior faculty in their
path to research independence and success.

Recently, Dr. Zuniga and Dr. Mark Reed (PI’s) received a $15 million NIH award, FUERTE, to
bolster Latinx health disparities research and strengthen the pipeline of scientists focused on the
subject.

As a part of the School’s Strategic Plan, faculty and students have been involved in the
US-Mexico border region, Latin America, and Thailand with plans for a strategic expansion to
other geographic areas as faculty time and resources permit.

Implicit Curricula

Over the years, consistent efforts have been expended to the ongoing development of faculty
skills and abilities to ensure that content on social work ethics and values, diversity, equity, and
inclusion is infused into the School’s programs. This is accomplished at multiple levels, ranging
from school-wide events, student orientations, faculty in-services, field education, community
partnerships, and research programs that involve students.

All School Days. For the past 20 years, the School has taken responsibility for sponsoring “All
School Day” every March in celebration of Social Work Month for student, faculty and
community practitioners. These are half-day events and are designed to address issues related to
diversity, oppression, social justice, and vulnerable populations. All students are expected to
attend and classes are recessed for the day. The themes of the All School Day events differ from
year to year. The examples of the themes from the past are:

1. The theme of the All School Day in March 2016 was on Social Justice: “How Does
Social Work Lead the Charge?” following the FERGUSON & Black Lives Matter. A
panel of local social workers spoke along with keynote speaker Dean John Jackson of
University of Pennsylvania.

2. In March 2017, the All School Day focused on human trafficking. It featured a keynote
speech by an expert on the topic (Dr. Celia Williamson) and a group of local panel
members (Chief Deputy DA Summer Stephan, social workers Charisma De Los Reyes
and Kiley Lazama, FBI agent Todd Hemman, and survivors Crystal Isle and Tom Jones)
spoke on human trafficking (why it’s important to the values & ethics of the social work
profession — human rights, fairness and equity, access to services, racial justice,
diversity justice, etc).



3. The theme of the All School Day in March 2018 was on Social Justice “Social Work on
the Border.” A panel of local social workers spoke along with keynote speaker Dean Luis
H. Zayas of the Steve Hicks School of Social Work and the Robert Lee Sutherland Chair
in Mental Health and Social Policy.

4. The theme of the All School Day in March 2020 was “Behavioral Health Services:
Showcasing Social Work Careers Within.”

Binational Curricula. For 30 years, the School of Social Work has worked with collaborators in
Tijuana. Since the School is so near to the Mexican border, the School fosters binational
educational, program, and research activities aimed at offering social work students many
opportunities to have rich experiences which have involved visits and events co-sponsored with
social workers in Tijuana, Mexico. Social Work students participated in visits to psychiatric
hospitals, Casa de Migrante (House for migrants), and orphanages. In addition, over the years,
the School has hosted a Bi-National social work conference that addressed issues common to
both sides of the border, such as, child welfare, human trafficking, and mental health. Current
efforts are expanding future initiatives such as deepening the learning opportunities in Mexicali
too. Our faculty teach in our Imperial Valley Campus MSW program.

SDSU School of Social Work and the School of Social Work in Tijuana hosted a Binational
Conference on March 17, 2017 in Tijuana, B.C., Mexico, and annually after that. The conference
addressed "Sociopolitical Context of the US-Mexico Border." SDSU faculty and the student
volunteers prepared the conference over eight months. About 350 people attended from both
countries that included Mexican and US immigration researchers and practitioners, SDSU
students and faculty, community social workers attend, and social work students from other
CSU programs were there along with those from the School of Social Work in Tijuana. This
was a fabulous outreach for our School and truly something that fostered student success and
engagement. The major themes of the speech and presentation were on human rights, interethnic
relations, culture, and migration. There were viewings of short films about life on the
border/poetry about being Chicano.

These efforts further strengthened graduate field practicums in Tijuana, Mexico, at Ciudad de los
Niños and Casa del Migrante. Ciudad de los Ninos is a child welfare NGO and Case del
Migrante provides services to migrant women and children. Our practicums in Mexico allow
students to gain real-world international experience and simultaneously take classes at SDSU.
Very few US social work programs provide such an opportunity. Students interested in either
of these two practicums must have strong Spanish language fluency, including speaking, reading,
and writing.

Field Faculty Silvia Barragan and Dr. Dahlia Fuentes are developing a Social Work
undergraduate program at the University in Tijuana (UABC) and conducted a UABC-SDSU
virtual series for students from both campuses.  UABC is now interested in integrating it into
their curricula, the learning component of Field Faculty Jennifer Cosio’s 758 course on
Consensus Organizing.



Global Learning Outcomes. In line with the University’s focus on Internationalizing the
Curriculum, the School has already offered International Social Work and Immigration elective
courses. Dr. David Engstrom includes decolonizing material in the International Social Work
class.

New initiatives include a Norwegian university counterpart which will involve semester long
exchange student programs. Another will involve a Palestinian visiting scholar teaching in the
School next semester, broadening global learning outcomes and experiences for students during
COVID-19. By bringing the experts in, students learn the perspectives from visiting scholars.

As a model for practicums abroad, the School has provided several study abroad opportunities
for both undergraduate and graduate students in Ireland, Germany, and Thailand over the years.

Field Instruction. The School places approximately 330 students (BASW and MSW combined)
per year in approximately 210 social agencies for field internship. Due to the demographic
composition of the region, most social agencies used by the School serve diverse population
groups. Therefore, students have the opportunity to work with clients of diverse population
groups. During 2016- 2017, we had half a dozen students placed in Tijuana for internships with
social service agencies as noted above.

The School’s Office of Field Education also provides critical and timely presentations and
workshops on diversity issues to field instructors from our internship agencies. All new and
existing field instructors (for BSW and MSW students) attend. For example, a “Cultural
Humility and Supervision” Field Instructor Training (by Field Faculty Paul Brazzel and
Kathleen Phelps) has been offered annually since 2017. In August 2016, SDSU faculty
Charles Toombs and a panel of community representatives gave powerful presentations and a
workshop on the challenging and inspiring topic of “Understanding Historical Racism and
building self-awareness in social work education.”

City Heights Scholarships. The School of Social Work partnered with Price Philanthropies to
offer 10 MSW intern scholarships specific to City Heights Schools. The interns learn about and
provide Social Emotional Learning and Trauma Informed Practice. The intent of the pilot project
was to build capacity within the City Heights community and for the interns to serve as role
models to encourage others in the City Heights community to pursue higher education. A focus
is on both parents and students. The interns are Advanced year with a Direct Practice emphasis
and pursuing a Pupil Personnel Services Credential which requires a school internship and field
instruction from a PPSC-holding social worker.

Field Faculty Silvia Barragan and Field Education Director Amanda Lee also secured Price
Philanthropies scholarships for 4 MSW student interns to address the mental health service gaps
in refugee/immigrant communities in City Heights, with a focus on strengthening the mental
health workforce and increasing licensed clinical social workers in the community.



Community Circles. The Director of Social Work began facilitating monthly Social Work
Community Circles that provide an open and safe place to learn, understand, and discuss the
issues of race, intersectionality, and social injustices.

Racial Justice Club. The Racial Justice Club uses various media (e.g., books, film, podcasts) to
educate ourselves and elevate the voices of those systematically and individually oppressed and
persecuted in United States society. The Club selects a common work, we read, watch, or listen
to the work on our own and then join to participate in a virtual discussion. Our discussion is
geared toward implications for our own lives/practices, our school and curriculum, and social
work in general. The School of Social Work invites current students, alumni, and field instructors
to join the Racial Justice Club. Additionally, the Club serves the purpose for faculty and staff to
“vet” content for inclusion to course materials across all curricula.

● July 2020: How to be Anti-Racist” by Ibram X. Kendi
● August 2020: “I Am Not Your Negro” by James Baldwin and Raoul Peck
● October 2020:  "Between the World and Me" by Ta-Nehisi Coates.
● December 2020: "When They Call you a Terrorist: A Black Lives Matter Memoir" by

Patrisse Khan-Cullors and Asha Bandele*
● January 2021: How to be Anti-Racist” by Ibram X. Kendi (with students/alumni)
● February 2021: The 1619 Podcast

*The black lives matter memoir book was adopted for all foundation level MSW Organizations
and Communities course sections (n=100 students) in Spring 2021, based on feedback from the
racial justice book club.

National Center for Faculty Development & Diversity. With the support from SDSU Faculty
Affairs, several members of our faculty have signed up for and regularly use resources provided
by the National Center for Faculty Development & Diversity. (https://www.facultydiversity.org/).
Tools provided through this organization support our faculty in being more productive teachers,
researchers and mentors who actively embrace principles diversity and inclusion.



We also conducted a series of faculty in-services in monthly faculty meetings and retreats on
diversity issues, e.g. 2017-2019. In the January 2019 social work faculty retreat and past faculty
meetings (2017-18), faculty trained and brought in other campus speakers on diversity and
intersectionality topics.

● Spring 2018: Invited distinguished speakers on campus to train on diversity topics at
faculty meetings, e.g. on Intersectionality and LGBTQI terms to better equip faculty to
address diversity issues in the classroom.

● Fall 2018: Conducted faculty retreat workshop on “Sustaining Classroom
Conversations on Racism, Identity, and Our Mutual Humanity” including exercises and
resource book. Presented at the new MSW student orientation on diversity/cultural
humility/historical community trauma.

Interprofessional Collaborations. The School collaborates with Women’s Studies, Criminal
Justice, Africana Studies, Latin American Studies, and the Pride Center on various events
regarding race and social justice issues.

● For example, several faculty have served as advisors and supporters to the OUTreach
(LGBTQI) student group for social work students, both graduate and undergraduate. Two
student-led events focused on intersectionality and another on inclusive sex education, as
well as a workplace inclusivity workshop for SDSU.

School of Social Work Advisory Board. The School’s Advisory Board is comprised of CEOs
and other leaders of non-profit and county agencies, many of whom are from underrepresented
minorities. The School works with over 300 local agencies and field instructors who supervise
our social work students.

Training and workshops are provided each year to the board and topics have included race and
social justice, cultural humility, immigration/DACA concerns, transgender client needs, and the
like. Additionally, the School has held events open to the community to discuss racial justice
issues.

Special Projects, Centers, and Research. The School has a number of special projects which
serve diverse population groups including for example: the Consensus Organizing Center which
serves at risk diverse and foster youth high school students; Tribal STAR which provides training
for providers serving Native American foster youths; Behavioral Health Education and Training
Academy (BHETA) which provides mental health staff training on issues such as diversity,
survivors of torture and veterans; Multidisciplinary Adult Services Training & Evaluation for
Results (MASTER) focused on the development of curriculum and training on elder abuser for
adult protective services workers; and Public Child Welfare Training Academy (PCWTA)
provides core training for child protective service workers in the six southern California counties,
In addition a project which does training in motivational interviewing techniques with staff of the
State Department of Corrections.



Social Media. The School features diverse students and alumni on its webpage and these profiles
change each month. We also have a strong social media presence on Facebook and Twitter.
While highlighting events at the School, this platform is also used to address current social
justice issues and policies pertinent to social work, and to highlight faculty research. Diversity is
a common theme among these posts.

Title IV-E. The School’s Title IV-E program each year sponsors special programs for the Title
IV-E students and child protective service field instructors. These programs generally focus on
diversity issues through workshops on Fairness and Equity with African American Families;
Fairness and Equity Issues in Foster Care; Fairness and Equity Workshop on Native American
Cultural Connections; Domestic Violence Work with Hispanic Families in Child Welfare; and
Helping Foster Youth Discover their Ethnicity.

Statements on Social Justice. The School of Social Work Faculty and Staff utilize “Statements
on Social Justice” not only on the regularly basis, but also at the times of national crisis incidents
related to diversity, racism, and social justice (e.g., George Floyd, Black Lives Matter) to
communicate to the students, community partners, alumni, and faculty the School’s
re-affirmation and commitment to the core values of the NASW Code of Ethics—social justice,
human dignity and worth, and the importance of relationships. Such a timely expression of the
School’s commitment to diversity provides and promotes safe learning environments for our
students in engaging very painful and thoughtful discussion. The most recent Statement on
Social Justice can be found here: https://socialwork.sdsu.edu/statement-on-social-justice/

LGBTQ+. In addition to supporting the student group OUTreach, the School and faculty
participates in and attends the Lavender Graduation for LGBTQ students on campus. SDSU’s
annual Lavender Graduation is to celebrate graduating students who openly identify as lesbian,
gay, bisexual, transgender, queer, intersex, asexual or allies.

Lobby Days Involvement. In addition to its interactions with service providers, practitioners,
and alumni, the faculty of the School collaborates in a number of ways with professional
organizations at the state and local levels in issues affecting diverse communities. They are
actively involved with the California Chapter of NASW. Faculty are particularly involved in the
lobbying efforts of the Chapter. This takes two forms: (a) e-mail alerts from the Chapter to the
Schools of Social Work, asking faculty and students to contact local legislators regarding
legislation which may impact social services or social work education; and (b) on-site lobbying.
For example, each year the NASW sponsors Legislative Day, which involves faculty and
students from all the Schools of Social Work in the state. Both graduate and undergraduate social
work students congregate in Sacramento for a day, visit legislators, and lobby for specific pieces
of legislation.

Candlelight vigils held by students and faculty of the Diversity/Cultural Responsiveness
committee.

● Spring 2019: Following events in New Zealand and San Diego of hate crimes against
Muslim and Jewish populations, we held the first candlelight vigil co-sponsored by our
School of Social Work and Graduate Social Work Association.

https://socialwork.sdsu.edu/statement-on-social-justice/


● Outcome: Students/alumni formed SWEL (Social Workers for Equity and
Leadership) in the community, working with San Diego’s Racial Justice Coalition.

● Spring 2020: Second candlelight vigil with SSW students and organizations held with
the theme “Community.” Another was held virtually in Spring 2021 to coincide with the
one-year anniversary of the COVID-19 shelter in place order, with a theme on “Healing,
Community, and Resiliency.”

Collaboration with the Campus Police Department. Field Faculty Jennifer Cosio and Field
Director Amanda Lee initiated a collaboration with campus police, adding job descriptions for
social work roles in the police department, following a successful social work student internship
placement with the Police.

BASW Student Opportunities. Students have the opportunity to participate in
community-based partnerships, such as the Step Up Program, where BASW students work with
high school juniors who are from mainly Latino inner city high schools regarding mentoring.
These juniors are enrolled in our SW120 class (specific to them) and BASW students work to
help them succeed in the course. Students also have the opportunity to participate as volunteers
in a Poverty Simulation which is conducted by a local elementary school district for its teachers.
In addition, the School’s Title IV-E program each year sponsors special programs for the Title
IV-E students and child protective service field instructors. These programs generally focus on
diversity issues through workshops on Fairness and Equity with African American Families;
Fairness and Equity Issues in Foster Care; Fairness and Equity Workshop on Native American
Cultural Connections; Domestic Violence Work with Hispanic Families in Child Welfare; and
Helping Foster Youth Discover their Ethnicity.

SERVE Indigenous Social Workers for Change. Led by Tamara L. Strohauer, MSW, ASW, of
the School of Social Work, with the SDSU Native Resource Center and the Indigenous Social
Work Alliance, hosted a Decolonizing Social Work Series on campus.



As Dr. Norah Shultz described in her slide (Figure 1), the School of Social Work has had high
impact practices in place.

Figure 1. Dr. Norah Shultz slide on examples of curricular development

Students

For students in the MSW program, in pursuing the goal of increasing opportunities across the
program continuum for student transformational experiences, the School continues to develop
student internships in non-traditional areas (Veterans Center, LGBT Pride Center, Homeless
students). In addition, the School has been conducting ‘Student Engagement Survey’ usually in
Spring semester of each academic year since 2015 in an attempt to better understand students’
experience and assess the level of their engagements in classroom and school activities. One of
major themes that continue to emerge has been on cultural diversity and its practical application
in their learning, interaction with fellow students and faculty, and their social work practice with
clients in the community. The School followed up with the survey results by forming a
subcommittee in the School (Diversity/Culturally Responsive Committee) in 2017 composed of
faculty and students. Its charge is the responsibility for ongoing attention to matters pertaining to
maintaining an environment in the School that is culturally sensitive and responsive in the
principle of cultural humility.

The Committee conducted a series of Town Hall meetings and focus groups with faculty
and MSW students to determine the faculty’s perception of their efforts to include diversity
content into the curricula and the students’ perception of how well prepared they believe they are
to practice with diverse groups. This information served as the basis for future discussion
and efforts to improve program performance in this area.



Such effort led to a selection of diversity issues that the Diversity/Culturally Responsive
Committee took on as major themes for All School Day in subsequent years in which the School
hosted a full day each year devoted to the faculty, students, and members of the practice
community addressing issues relative to diversity, oppression, and vulnerability populations.

The student body of the School is highly ethnically diverse. The undergraduate social work
underrepresented minority composition is over 52%. The minority composition of the M.S.W.
Program was 55.5% (142/256) for the 2016-2017 academic year. The majority of the minority
students (33.2%) was of a Latino ethnic background. Both African American and Asian
American students were 4.7% and 5.5%, respectively.

One of the contributing factors to this increase is the availability of the Title IV-E and the Mental
Health stipend programs that are targeted predominantly at minority students. The School makes
concerted efforts to recruit students of color and from diverse backgrounds. This is done by
conducting many outreach and recruitment sessions throughout the year for prospective students
from local high schools, community colleges, undergraduate programs in the region and social
agencies in the community. By far, the best recruiting venues for the graduate program are two
stipend programs, one is the Title IV-E and the other the Mental Health Training programs. The
Title IV-E program provides $18,500 stipends per year to 32-35 MSW students and $10,000
stipends for 6 to 10 undergraduate students per year.

Because of their increased numbers, the diverse students have created their own student
organizations. These include the Latino, Asian/Pacific Islander, African American and Lesbian,
Gay, Bi-sexual and Trans-gender student groups. Each group has selected a faculty member who
acts as an advisor to the group. In addition, each has been given its own bulletin board space at
the school so they can communicate and express themselves as they desire. Therefore, students
in the School have had very active student organizations who hosted some incredible events. For
example, the student organization OutReach sponsored an event in February, 2017 at the Theater
in Aztec Student Center. The topic was LGBTQIA and Workforce Inclusivity. An interesting
panel of speakers discussed being “out” in the workplace and why companies benefit from more
inclusive environments. In February 2016, the SDSU Black Social Work Student Caucus and
Inside Nianda Speaks hosted a special event entitled “The Nigga Project Experience.” “The
Nigga Project Experience” is a workshop focused around a documentary designed to emotionally
connect youth in our communities to the original intent behind the “N” word using a cross racial
panel from the community to speak on how they feel about the term. We are also interested in
insights and thoughts from all communities. In May 2015, the Black Social Work Caucus held a
conference featuring Dr. Terence Fitzgerald, who spoke about African American men in the
United States.

Alignment with DEI College of Health & Human Services Plan & BIE Faculty Recruitment

Faculty. Every effort is made to assure that faculty of color teach in both undergraduate and
graduate programs, as well as the main campus and Imperial Valley campus. There is such a
strong commitment to this effort that Latino/Latina faculty choose to teach regularly in the
undergraduate program of the School as it has a high concentration of Latina students. They see



their interaction with them as an opportunity to be a role model, as well as showing them career
opportunities in higher education.

The School is committed to maintaining a diverse faculty. The School rigorously recruits
faculty of color. Letters are sent to CSWE Minority Fellows and to all minority doctoral
candidates who can be identified from information received from social work doctoral programs
in the county.

Ads are placed in minority periodicals, on websites and through other venues which can be
identified as a possible communication link with minority candidates. In addition, individual
faculty members actively recruit potential faculty of color for the school. The School’s effort to
a diverse faculty is also carried out in its efforts to hire full and part-time lecturers. The
School’s effort to increase its diverse faculty composition is further reinforced by the
University’s policies and procedures relative to diversity.

Gender and Ethnic Distribution of Faculty. The last eight School of Social Work hires
recruited were minority faculty or of Jewish descent with strong BIE content. All female, they
included three Latina, one African American, two Asian/Pacific Islander American, and two of
Jewish descent. This academic year, the School was approved to do a faculty search to fill three
vacant positions, with two slated as BIE. Four stellar Black/African American candidates were
interviewed in the final campus visit round for 3 positions.

During the 2016-2017 academic year, the total faculty of the School of Social Work consisted of
38 individuals. Of these, 16 were tenured/tenure track and 16 were full or part-time lecturers.
The diversity composition of the total faculty included 40.6% (13/32) full and part-time faculty
of color. The School currently has eight (8) persons of color in tenured/tenure track positions. Of
full and part-time lecturers, 3+ are Latinas, 2 are Asian American/Pacific Islanders, and 2 are
Black/African American.

Staff. Efforts are made within the School to employ staff who represent ethnic diverse groups.
The School currently has a full-time clerical staff of 8. All are female, one is Caucasian, one is
Pacific Islander, four are Latinas and two are African American. In addition, the various projects
of the School employ full and part-time staff who are persons of color. For example, the Driving
Under the Influence Program employs a staff of 79 and of these approximately 65% are persons
of color; and the Academy for Professional Excellence employs a staff of 46 of these
approximately 43% are persons of color.

Program Leadership. Currently within the administrative structure of the School, the Director
and Associate Director are held by persons of color. The other leadership roles within the School
are held by females and include: the Undergraduate Coordinator/co-chair of the Curriculum
Committee, Coordinator of Student Affairs/Undergraduate Advisor, Graduate Advisor and the
Coordinator of Field Instruction. In addition, three major committees of the School, the
Personnel, Search and Selection and Student Affairs Committees have been either chaired or
co-chaired by female faculty. In addition to diversity by gender, the Program Leadership



constantly takes into consideration diverse representation in terms of race, ethnicity, sexual and
gender orientation, disability, and etc.

Planned Strategies and Interventions

The following table displays the School’s specific interventions that support the goals outlined in
the college plans.

School’s Strategies and Interventions in line with the College/Divisional Goals

College/Di
visional

Goal

School’s
Intervention

Resources Responsibility Assessment Timeline

Improve
equity-min
ded hiring

1) Require
implicit bias
training.

Implicit bias
training
offered by
the
University.

Search
Committee
members

Search committee
members
completed
implicit bias
training.

Completed.
New committee
members will
complete the
training as they
are appointed.

2) Request
Inclusion
Representatives

Inclusion
Representati
ve will help
ensure
inclusion in
TT searches.

The SSW
Search
Committee
Chair will
recruit an
approved
Inclusion
Representative
.

Provost/Universit
y has people who
can appoint an
Inclusion Rep
(e.g., a University
subcommittee
with expertise on
hiring Black
faculty/those with
research
experience on
populations- the
Committee
looked at the
final
candidates/pool)

The SSW
utilized this in
the past search.



3) Use Building
on Inclusive
Excellence
(BIE) Criteria

University
and CHHS 2
BIE criteria.

SSW Admin.
staff are
adding the 2
CHHS BIE
criteria in
Interfolio for
Lecturer
hiring.

The BIE review
committee only
approves
candidates who
meet the BIE
College criteria (a
minimum of 2
criteria). We will
continue to use 3
criteria as aligned
with the Social
Work EPAS
accreditation
requirements.

The criteria
was used
already in the
2020 TT search
(and SSW used
the criteria
since
2017/2018). By
Spring 2022, it
will be used for
the Lecturer
hiring. (We will
continue to use
3 BIE criteria
(meeting the
minimum 2
required now
by the
College/Univer
sity).

4) Improve pool
proportionality.

N/A Faculty and
administrative
in charge of
hiring; School
Search
Committees.
Every pool
was certified
by the
University.

Inclusive
Excellence (BIE)
Criteria
(the School
successfully
implemented the
BIE criteria in the
2020-2021 TT
faculty search,
and will be
followed for
lecturer hiring.

Ongoing.
Continue to
make sure the
announcements
go out as
broadly as
possible.

We will review
the
proportionality
by the end of
2022.

Improve
faculty
competenci
es with
equity-min
ded
teaching
practices
and

1) School’s
Strategic
Planning is
underway

Faculty/staff,
resources
and time will
be required
to complete
these tasks,
as needed.

The Faculty
Strategic
Planning
Committee
will convene
10+
stakeholder
group
meetings this
year as part of

The strategic plan
will incorporate
ideas to update
the curriculum
(e.g., infusing
Critical
Theory/Decoloniz
ation) and/or
other strategies

By the end of
2022



inclusive
pedagogies

a strategic
planning
process.

(e.g.
reconfiguring
faculty
subcommittees) to
increase
equity-minded
teaching with
input and buy-in
from all
stakeholders
(community,
campus, national
networks,
students, alumni).

2) Review
syllabi for
accessibility
and cultural
responsiveness
and Diversity in
Master and
individual
syllabi reviews

SSW Faculty
Task Forces,
syllabi
reviews are
already
embedded in
their usual
duties.

Task forces for
each curricula
(Direct
Practice,
Admin/CD/Pol
icy, HBSE,
Research)

Each semester,
the task forces
review the syllabi
already with the
Diversity EPAS
inclusion required
and let instructors
know if they need
to update/change
their syllabi.

We will
continue to
update the
material we
count as
Diversity by
Fall 2022, as
aligned with
Strategic
Planning we
do.

Improve
staff
competenci
es with
inclusive
support
practices

1) Review
practices on a
regular basis
and identify/
seek tailored
trainings for
staff and faculty
according to
their roles with
students

May get
support from
Employee
resource
groups
(ERGs), to
review
changes
needed;
Inclusion
Council;
or Planning
Committees,
e.g.,
Black ERG
on
“Racelightin

The School’s
Diversity
committee
meets monthly
to discuss
ways to boost
inclusive
support
practices for
students and
the
School/campus
community.

1) Continued and
tailored training
for staff and
faculty (e.g.,
tailored implicit
bias training for
all staff and
faculty), with
particular focus
on staff meetings.

2) Continue
inclusive
community
building activities
(e.g. candlelight
vigils held by
Diversity

Will implement
by Spring 2023
implicit bias
trainings
tailored to
staff/admin.
Support,
according to
their roles with
students. Invite
speaker(s) from
the University
to provide
training in the
monthly staff
meeting.



g” with Dr.
Wood

Committee with
students)

Improve
equitable
student
admissions
practices

Note for the
Undergraduate
admissions
rating criteria:
the SSW does
not review
undergraduate
admissions
applications.

N/A The University
level only has
access to the
application
review, not the
School.

The SSW does
not have control
over the
admission
diversity criteria
for the
undergraduate
admissions.

SSW would
like for more
opportunities to
provide input.

For Transfer
students:
Currently
creating and
building
relationships
with
community
colleges.

SSW
Undergradua
te Advisor

Undergraduate
Advisor
Jennifer Cosio
has been
increasing
access of
transfer
students to
information
and more often
because many
can’t afford to
go to the
student
orientation
(paying fees)
so they are at
risk for not
enrolling in
classes.

Example: Made
Gero 250 an
online class to be
more accessible
to all
communities
(south of 52 fwy).
Increased
outreach for the
program.

Already in
place.

For Graduate
admissions
(MSW
program), just
completed a
monumental
revision to our
Admissions
Review Policy,
which enhances
our ability to

SSW
Admissions
Committee

Social Work
Admissions
committee in
collaboration
with the Social
Work Student
Affairs
Committee

Change will occur
in the next
admissions cycle
and will be
evaluated, e.g., by
examining equity
gaps and
reviewing the
demographic
makeup of our
Fall 2023 cohort.

Fall 2023



reduce the
equity gap in
our admissions
process.

Addressing
student
outcomes
(DFW,
equity
gaps):
2025
University
Initiative
focused on
improving
graduation
rates

1) Hired a
student to tutor
this semester
and next, plus a
student success
advocate
through the
Dean's office.

2) Outreach
campaigns
(reminding
students of
deadlines,
workshops)

3) Peer tutor
specifically for
undergraduate
research course
(SW391)
responsible for
DFWs and
equity gaps.

For #1 and
#3 (for
undergrad
students),
Graduation
Initiative
2025

BASW and
GERO
Undergradua
te Student
Success
Advocate by
the College
(for #2
Outreach
campaigns).

For #3, SSW
received
HEERF
(COVID
funding)
time-limited
resources.

Social Work
Director and
Undergraduate
Advisor
With College
Student
Success
Advocate.

For #3, Compare
the DFW (via
ASIR database).

Outcome data
Spring 2023.

For #2, by the
end of Spring
2022, the SSW
will gather
metrics on how
many students
saw, issues
students were
helped with--
will be
compiled with
the SSW and
College
Student
Success
Advocate.

Alumni
Tutoring and
Mentoring
(ATM) program
to be
implemented;
students are
paired with
alumni for
writing.

Alumni
tutors (e.g.,
for statistics
and writing
assistance,
workshops)

The School is
currently
growing the
program
(identifying
alumni).

Fall 2024

Appendix I.



Summary of the School of Social Work/Diversity Committee
Accomplishments (2017-2021)

For the past 20 years, the School of Social Work was initially 1 of only 2 departments across
campus with a faculty Diversity Committee. Past 5 years:

Spring 2017: A schoolwide student survey revealed students wanted more cultural diversity
issues integrated into the school and curriculum.

Fall 2017: Faculty/administration held focus groups with students to gather specific feedback and
suggestions about how to improve the curriculum and school climate regarding diversity issues.

Outcome: Courses adopted new textbooks and other course material (e.g., videos, PowerPoints)
on Cultural Humility and Historical Community Trauma. We presented at new student
orientations and town hall meetings. New course approved: Decolonizing Social Work.

Spring 2018: Invited distinguished speakers on campus to train on diversity topics at faculty
meetings, e.g. on Intersectionality and LGBTQI terms to better equip faculty to address diversity
issues in the classroom.  OUTreach and Indigenous Social Work Alliance student groups hold
programs campus-wide.

Fall 2018: Conducted faculty retreat workshop on “Sustaining Classroom Conversations on
Racism, Identity, and Our Mutual Humanity '' including exercises and resource book. Present
annually at the MSW student orientation and town hall meetings on diversity/cultural
humility/historical community trauma.

Spring 2019-2021: Following events in New Zealand and San Diego of hate crimes against
Muslim and Jewish populations, we held the first candlelight vigil co-sponsored by our School of
Social Work and Graduate Social Work Association.  Held subsequent vigils with themes
“Community” and “Healing, Community, Resiliency.”

Outcome: Students/alumni have now formed SWEL (Social Workers for Equity and Leadership)
in the community, working with San Diego’s Racial Justice Coalition.

Fall 2019: Our Director created a video on Diversity/Cultural Responsiveness for incoming
MSW students. At the new student orientation, we facilitated group discussions around case
studies related to the video. The College of Health and Human Services expressed interest in
using the video college-wide.

Fall 2020: Equity minded hiring: Tenure track and lecturers, based on meeting 3 BIE criteria.

Spring 2020: Participated in Decolonizing Social Work Webinar Series funded by Student
Success Fee awarded to the Student President of the Indigenous Social Work Alliance which
included a virtual fire ceremony conducted via Zoom by SDSU Alumni Ivan Sam, Navajo
Nation for our virtual Candlelight Vigil.



Summer 2020-Fall 2021:

● School’s Diversity and Inclusion Strategic Plan is a “model for others” in the College and
University.

● Underwent a monumental revision to our Admissions Review Policy, which enhances our
ability to reduce the equity gap in our admissions process.

● Racial Justice Club for students/faculty/staff/alumni by Dr. Annie Keeney.
Outcome: Implicit Curriculum List & Description
Outcome: Required BLM memoir book by Patrisse Cullors for all SW632 Organizations

and Communities MSW foundation course sections in Spring 2021

● Critical Race Theory by Dr. Lauren Willner- launched a series of workshops and panels
for faculty/staff/students.

● Field Education: City Heights Initiative—Professor Silvia Barragan and Field Director
Amanda Lee secured Price Philanthropies scholarships for MSW student interns to
address the mental health service gaps in refugee/immigrant communities in City
Heights. Also, with Field Faculty Paul Brazzel- 10 school-based Social Emotional
Learning scholarships.

● Research initiatives: Drs. Maria Luisa Zuniga and Eileen Pitpitan’s newly awarded NIDA
R25DA050724 grant: ASSET: Addiction Scientists Strengthened through Education and
Training for Black and Latinx junior faculty who aspire to become independent
researchers in substance use science. Also, $15 million FUERTE to bolster Latinx health
disparities research and strengthen the pipeline of scientists focused on the subject.

● Faculty lead NIMHD funded HLINK pilot projects (e.g., Dr. Lianne Urada develops a
measure for historical community trauma for U.S. East Africans; Dr. Dianne Ciro
examines how maternal trauma is related to Latino(a) youth depression, anxiety, and
cigarette use, and the moderating effect of risk and protective factors.

● Tijuana and Mexicali (30 years collaboration with SDSU School of Social Work); the
UABC-SDSU partnership expanded through its virtual series and development of an
UABC undergraduate social work program.

● SERVE Indigenous Social Workers for Change Project Coordinator & committee
member Tamara Strohauer facilitated training for all incoming MSW students on
California Indian History, Historical Trauma, ACEs and ICWA. (Fall 2017-Present).



APPENDIX II.
Excel Table of Curricula Review for DEI Report

Link to the Appendix II Excel document:

https://docs.google.com/spreadsheets/d/1GyMP8-shXb-BEPqIfkQMRKa6z8W_Gxq2/edit?
usp=sharing&ouid=112366516018906056879&rtpof=true&sd=true

Link to share this report:

https://docs.google.com/document/d/1LdKkRcb140CFeZTgffK5pH77jh-CBG9g/edit?usp=s
haring&ouid=112366516018906056879&rtpof=true&sd=true

https://docs.google.com/spreadsheets/d/1GyMP8-shXb-BEPqIfkQMRKa6z8W_Gxq2/edit?usp=sharing&ouid=112366516018906056879&rtpof=true&sd=true
https://docs.google.com/spreadsheets/d/1GyMP8-shXb-BEPqIfkQMRKa6z8W_Gxq2/edit?usp=sharing&ouid=112366516018906056879&rtpof=true&sd=true
https://docs.google.com/document/d/1LdKkRcb140CFeZTgffK5pH77jh-CBG9g/edit?usp=sharing&ouid=112366516018906056879&rtpof=true&sd=true
https://docs.google.com/document/d/1LdKkRcb140CFeZTgffK5pH77jh-CBG9g/edit?usp=sharing&ouid=112366516018906056879&rtpof=true&sd=true

